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Abstract

The aim of this study was to evaluate the effectiveness of a forgiveness program on psychological
distress and academic emotions in Bullying victimized students. This research employed a quasi-
experimental design with pretest—posttest—follow-up and a control group. A sample of 30 female
secondary school students experiencing bullying in Tabriz (academic year 2025-2026) was recruited
via purposive sampling. These participants were then randomly allocated into experimental and
control groups of 15-subjects each. The research instruments included Bully/Victim Questionnaire,
Psychological Distress Scale, and Academic Emotions Questionnaire. A pretest was administered to
both groups. The experimental group then received forgiveness training in ten 50-minute sessions
held weekly over two and a half months. After the sessions were completed, the posttest was
administered, and one month later the follow-up assessment was conducted. Data were analyzed using
repeated-measures analysis of variance. The results indicated that forgiveness training significantly
reduce psychological distress in the experimental group, and this reduction remain stable through the
follow-up phase. The training also increase positive academic emotions and decrease negative
academic emotions in the experimental group, with these changes remain stable at follow-up. The
forgiveness training program can be used to reduce psychological distress and negative academic
emotions and to increase positive academic emotions among students who are victims of bullying.

Keywords: female senior high school students (second level), victims of bullying, psychological
distress, academic emotions, forgiveness program.
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Introduction

School bullying victimization occurs when an
individual experiences harassment resulting
from pressures, abuse, and negative behaviors
inflicted by others (Manoli et al., 2023). The
psychological burden of such victimization
leads to psychological distress in victimized
students (Han et al., 2025) and directly affects
their academic emotions (Ajibewa et al., 2025;
Rueda et al., 2022). Although forgiving
bullying is challenging, it is crucial for
victimized students in schools to learn the
process of forgiveness. Forgiveness involves
the reduction of negative emotions toward the
offender, a decrease in the motivation for
revenge or avoidance, and an increase in
benevolent motivation (Barcaccia et al., 2018;
Skalski Bednarz et al., 2024). Therefore, this
study aimed to investigate the effectiveness of
forgiveness training on psychological distress
and academic emotions in bullying victims.

Method

The study employed a quasi-experimental
design with a pretest posttest follow-up control
group. The target population consisted of all
female students who were victims of bullying
in secondary schools in District 5 of Tabriz
City during the 2025-2026 academic year.
Thirty participants were selected via purposive
sampling and randomly assigned to either an
experimental (n=15) or a control group (n=15).
Participants ~ completed the  Bullying
Victimization, Psychological Distress, and
Academic Emotions questionnaires at three
time points (pretest, posttest, and follow-up).
The experimental group received 10 sessions
of forgiveness training, conducted once a week
for 50 minutes each, over a period of two and
a half months. Data were analyzed using
repeated measures analysis of variance
(ANOVA).

Findings
The majority of students in both experimental
and control groups were 16 years old and in the
tenth grade. Prior to the main analysis, the

assumptions for repeated measures ANOVA

were examined. The normality of variable

distributions was confirmed using the

Kolmogorov-Smirnov test (p > 0.05). Baseline

equivalence between the experimental and

control groups was verified via one-way

ANOVA (p > 0.05). Homogeneity of variance

was confirmed by Levene’s test (p > 0.05), and

the equality of covariance matrices was

supported by Box’s M test (p > 0.05).

However, Mauchly’s test of sphericity

indicated that the assumption of sphericity was

violated for the variables; consequently, the

Greenhouse-Geisser correction was applied.

The results supported the study hypotheses:

1. Forgiveness training was effective in
reducing psychological distress (F =
19.377, p < 0.001, np* = 0.983).

2. Forgiveness training was effective in
enhancing positive academic emotions (F
=16.144, p < 0.001, np* = 0.962).

3. Forgiveness training was effective in
reducing negative academic emotions (F =
12.997, p <0.001, np> = 0.918).

Post-hoc Bonferroni tests indicated that
posttest and follow-up mean scores were
significantly improved compared to pretest
scores (p < 0.05) for all three variables,
confirming the effectiveness of the
intervention.

Conclusion
This study aimed to investigate the
effectiveness of forgiveness training on
psychological distress and academic emotions
among bullying victims. The findings
demonstrated that forgiveness training
significantly reduced psychological distress in
bullied students. This result is consistent with
previous research, including studies by
Amooyee et al. (2024), Li et al. (2020),
Molinero et al. (2024), Kim et al. (2022), and
Barcaccia et al. (2018). This finding can be
explained through the Stress Coping Model,
which conceptualizes forgiveness as an
emotion-focused coping strategy that mitigates
psychological distress through the cognitive
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reappraisal of harm (Skalski Bednarz et al.,
2024). Furthermore, the results indicated that
forgiveness  training increased positive
academic emotions and decreased negative
academic emotions. Although direct research
regarding the effectiveness of forgiveness
training specifically on academic emotions
was limited, these findings align indirectly
with the results of Taplia et al. (2025),
Molinero et al. (2024), Kim et al. (2022),
Barcaccia et al. (2018), Badri-Gregori et al.
(2024), Nemati et al. (2024), and Mohammadi
et al. (2021). The findings can be interpreted
by noting that forgiving others is associated
with improved psychological functioning
(Gencoglu et al., 2018); it enables bullying
victims to experience a sense of agency,
flourishing, and increased engagement in the
learning environment, ultimately leading to
greater enjoyment of the school climate and
more positive emotions (Bonete et al., 2025).
Additionally,  forgiveness is  strongly
correlated with anger management (Barcaccia
et al., 2018), which helps victimized students
better regulate their negative emotions. This
allows them to identify the onset of negative
emotions such as anger, anxiety, and
hopelessness more rapidly and employ
management techniques like deep breathing,
mindfulness, and journaling (Mariyani et al.,
2025), thereby reducing the experience of
negative emotions in the school setting. Due to
the study sample consisting exclusively of
female secondary school students, the
generalizability of these results to male
students or students in different educational

stages should be approached with caution.
Furthermore, the reliance on self-report
measures may have introduced certain
limitations to the findings. Therefore, future
research  should  incorporate  diverse
educational levels, include male participants,
and utilize qualitative or mixed-methods
approaches such as interviews and
observations to enhance the generalizability of
the results. Finally, it is recommended that
educational workshops be organized for school
counselors, psychologists, and bullying
intervention specialists to raise awareness
about the benefits of forgiveness and provide
practical training within school environments.
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Table 2
Descriptive Statistics Table of the Research Variables
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Table 3
Results of Mixed-Design ANOVA with Repeated Measures in Two Groups
S o e . ke gyome . ,
B ipr b Clysdos Slypdons
+/44Y VY oo AATALR EV/AVY ENUAVY Ol
. S
+/OYV /YooY ARAY §/VAL AAR'A AAR'A 05,5
V/AAY V/OA) e VYW YTVTO ¥r\/Fo Olesx o3 S
\ e
St 3 i pei g o O e K Ol
Figure 1
The Mean Level of Psychological Distress at Pretest, Posttest, and Follow-up
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Table 4
Results of Mixed-Design ANOVA with Repeated Measures in Two Groups
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The Mean Level of Academic Positive Emotions at Pretest, Posttest, and Follow-up
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Table 5
Results of Mixed-Design ANOVAwith Repeated Measures in two Groups
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The Mean Level of Academic Negative Emotions Pretest, Posttest, and Follow-up
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