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Abstract
Possible selves represent the cognitive manifestations of an individual’s goals, aspirations,
motivations, fears, and enduring threats. They serve a motivational function for future behavior,
provide a framework for self-assessment, and contribute to behavioral regulation. The present study
aimed to test a causal model examining the relationships among possible selves, academic hope,
and academic procrastination. This descriptive-correlational research involved 396 male and female
students from Kerman Farhangian University during the 2024-2025 academic year, selected
through a multi-stage cluster random sampling method. Participants completed three questionnaires
assessing possible selves balance, academic hope, and academic procrastination. Structural equation
modeling (SEM) was employed to evaluate the proposed model, and the bootstrap method in
AMOS software was used to assess the mediating role of academic hope in the relationship between
possible selves and academic procrastination. Results indicated that the structural model
demonstrated a good fit with the collected data. Specifically, possible selves positively and
significantly predicted academic hope whereas they negatively and significantly predicted academic
procrastination. Furthermore, academic hope was found to mediate the relationship between
possible selves and academic procrastination: Higher levels of possible selves were associated with
reduced procrastination through increased academic hope, whereas lower levels of possible selves
contributed to increased procrastination via decreased academic hope. These findings suggest that
enhancing academic hope by fostering possible selves may be an effective strategy to reduce
academic procrastination.
Keywords: academic procrastination, academic hope, possible selves

Introduction higher education and is widely recognized as a
Academic procrastination is one of the major  barrier to academic achievement,
most common and persistent problems in effective learning, and psychological well-

being. It refers to the irrational delay in
initiating or completing academic tasks despite
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awareness of their negative consequences
(Steel, 2007). Previous research has consistently
linked academic procrastination to deficits in
self-regulation, motivation, goal management,
and emotional control (Klassen et al., 2008;
Sirois & Pychyl, 2013). One influential
theoretical framework for understanding
academic motivation and self-regulation is the
concept of possible selves. Possible selves refer
to individuals’ cognitive representations of what
they might become, what they hope to become,
and what they fear becoming in the future
(Markus & Nurius, 1986). These future-oriented
self-representations connect present actions to
long-term goals and provide direction, meaning,
and motivational energy for behavior
(Oyserman et al., 2006). When possible selves
are clear, balanced, and perceived as attainable,
they promote persistence, engagement, and
effective self-regulation. In contrast, vague or
poorly developed possible selves may lead to
avoidance, disengagement, and behavioral
delay (Oyserman & James, 2011).Another
construct closely associated with motivation
and self-regulation is academic hope. Empirical
evidence suggests that students with higher
academic hope demonstrate greater persistence,
adaptive coping, and academic engagement,
while experiencing lower levels of avoidance
behaviors such as procrastination. Despite
strong theoretical links among possible selves,
academic hope, and self-regulation, few studies
have examined these variables simultaneously
within a unified causal framework. Therefore,
the present study aimed to investigate the causal
relationships among possible selves, academic
hope, and academic procrastination, with
particular emphasis on the mediating role of
academic hope among student teachers.

Method
The present study employed a descriptive-
correlational design and utilized structural
equation modeling to examine the proposed
causal relationships. The statistical population
consisted of undergraduate male and female
student teachers enrolled at Farhangian

University campuses in Kerman during the
20222023 academic year. A multistage cluster
sampling method was applied, resulting in a
final sample of 396 participants.

Data collection was conducted using three
standardized  self-report  instruments: the
Possible Selves Balance Questionnaire, which
assesses balance among future goals, current
academic tasks, and self-related concerns; the
Academic Hope Scale, which measures
students’  goal-directed  thinking  within
academic contexts; and the Academic
Procrastination Questionnaire, which evaluates
delays in academic behaviors such as preparing
for examinations, completing assignments, and
engaging in academic writing. All instruments
demonstrated  acceptable  reliability and
construct validity in the present sample.

Participants completed the questionnaires in
classroom settings after providing informed
consent. Data screening procedures confirmed
univariate normality and the absence of
multicollinearity. Structural equation modeling
with maximum likelihood estimation was used
to test direct and indirect relationships among
the variables. The mediating role of academic
hope was examined using bootstrapping
procedures with confidence intervals.

Results

Preliminary analyses indicate that the
assumptions required for structural equation
modeling are satisfied. Descriptive statistics
show moderate to high levels of possible selves
and academic hope, alongside moderate levels
of academic procrastination among student
teachers. Skewness and kurtosis values fall
within acceptable ranges, confirming the normal
distribution of the data.

The proposed structural model demonstrates
a good fit to the data based on multiple
goodness-of-fit indices (y*/df = 2.60, GFI =
0.96, CFI = 0.97, IFI = 0.96, AGFI = 0.93, NFI
= 0.94, RMSEA = 0.06). The results indicate
that possible selves positively and significantly
predict academic hope (B = 0.52, p < 0.001),
suggesting that students with clearer and more
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balanced future self-representations experience
higher levels of academic hope.

Possible selves also negatively and
significantly predict academic procrastination
(8 =-0.43, p <0.001), indicating that future-
oriented self-concepts reduce tendencies
toward delaying academic tasks. In addition,
academic hope negatively predicts academic
procrastination (f# = —-0.21, p < 0.01),
demonstrating that students with higher levels
of academic hope show greater persistence
and engagement in academic responsibilities.

Bootstrapping analyses confirm  that
academic hope plays a significant mediating
role in the relationship between possible selves
and academic procrastination. The indirect
effect of possible selves on academic
procrastination through academic hope is
statistically significant (8 = —0.108, p < 0.05).
These findings indicate that possible selves
influence procrastination both directly and
indirectly by enhancing academic hope.
Overall, the model explains approximately 32%
of the variance in academic procrastination,
highlighting the strong explanatory power of
future-oriented motivational variables.

Conclusion

The present study aimed to investigate the
role of possible selves in predicting academic
procrastination, with academic hope examined
as a mediating variable. The findings indicated
a significant negative relationship between
possible selves and academic procrastination. In
other words, students who possessed more
positive and realistic images of their future
academic selves reported lower levels of
academic procrastination. This result is
consistent with previous research and suggests
that possible selves function as cognitive—
motivational mechanisms that facilitate goal
setting, behavioral regulation, and sustained
academic engagement. Additionally, the results
revealed a significant negative relationship
between academic hope and academic
procrastination. Students with higher levels of
academic hope, characterized by stronger

agency and pathway thinking, were less likely
to delay academic tasks and responsibilities.
Furthermore, the findings demonstrated a
significant  positive  relationship  between
possible selves and academic hope. Possible
selves appear to enhance academic hope by
strengthening students’ sense of agency,
clarifying academic goals, and promoting the
development of effective strategies for goal
attainment. Mediation analysis confirmed the
significant mediating role of academic hope in
the relationship between possible selves and
academic procrastination. Specifically, higher
levels of possible selves contributed to
increased academic hope, which in turn led to a
reduction in  academic  procrastination.
Conversely, weaker or more negative possible
selves were associated with lower levels of
academic hope and higher levels of
procrastinatory behavior. Overall, the findings
highlight the critical role of possible selves and
academic hope in understanding and reducing
academic  procrastination.  The  results
underscore the importance of designing
psychological and educational interventions that
focus on strengthening positive and realistic
possible selves and enhancing academic hope,
as such interventions may effectively improve

students’ academic behaviors and performance.
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Table 1

Descriptive Information of Research Variables
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Table 2
Correlation Coefficients between Research Variables
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Research Model Fit Indices
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Coefficients of Direct, Indirect and Total Possible Selves Effects on Academic Procrastination
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Fig. 2
The Final Model
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