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Abstract
This study aimed to investigate the relationship between teacher affective support, foreign
language enjoyment, academic boredom, and motivation intensity among undergraduate
EFL students in Iran. In addition, the mediating effects of boredom and enjoyment on the
relationship between teacher affective support and motivation intensity were assessed.
Accordingly, 303 EFL students were selected through convenience sampling and were
invited to complete self-report questionnaires. The validity and reliability of the
questionnaires were examined. The results of structural equation modeling analysis
showed that teacher affective support could predict enjoyment and motivation intensity
positively and boredom could predict motivation intensity inversely. In addition,
enjoyment positively and significantly predicted motivation intensity. Boredom directly
and indirectly affected motivation intensity through the mediation of enjoyment. Another
line of the findings showed that both enjoyment and boredom mediate the effect of teacher
affective support on motivation intensity. Theoretical and empirical implications are
discussed and suggestions for future research are provided.
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Introduction

Motivation intensity in EFL context plays
a crucial role in shaping learners'
engagement and owverall success in
acquiring the language. It is
conceptualized as the level of effort,
persistence, and intrinsic  enthusiasm
learners bring to their learning activities
(Gardner & Lambert, 1972). High
motivation intensity is linked to enhanced
engagement in class, a tendency to
practice outside the classroom, and a
proactive way to tackling linguistic
challenges. Besides, motivated learners
are more probable to establish personal
objectives and goals, pursue additional
resources, and have resilience while
encountering setbacks (Gardner et al,
2004; Sun et al, 2024; Wang et al,
2022).

Figure 1
Hypothetical Model

Boredom

As  such,  considering  the
remarkable contribution of motivation
intensity to the fulfilment of language
education programs and designating or
understanding  elements  that influence
motivation intensity are vital. This will
help the teachers to build conducive and
positive  learning  environments  that
ameliorate  learning  outcomes.  This
investigation adds to this line of inquiry
by studying the impact of one contextual
factor (teacher affective support), one
positive emotion (enjoyment), and one
negative emotion (boredom) on the EFL
learners’ motivation intensity. To fulfill
the objectives of this investigation, the
following model was hypothesized and
tested (Figure 1):

Motivation

Method
A number of 303 Iranian EFL students
was recruited via convenience sampling
with 79.54 % (n =241) females and 20.46

Enjoyment

Intensity

% (n =62) males. Their mean age was
20.04 years (SD = 2.17).

Prior to the data collection, informed
consent was obtained from the
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participants. Then, the Persian versions of
the questionnaires were distributed in
classes. Learners completed the following
questionnaires  within - 25 minutes in
classes: Perceived Teacher Affective
Support scale (Sakiz, 2012) with 9 items
and Cronbach’s a reliability estimate of a
= .91, Dewaele & Li's (2021) Academic
Boredom Scale with overall reliability
value of a = .86, Enjoyment Subscale of
the Achievement Emotions Questionnaire
(AEQ) (Pekrun et al, 2011) with
reliability estimate of o = .83, and the L2
Motivational Intensity Scale (‘Yashima,
2002) with reliability estimate of o = .92.
Reliability and validity of the scales were
tested. To answer the research questions,
Descriptive statistics, correlation
analyses, structural equation modeling,
and mediation analyses were run.

Results
The hypothesized model was evaluated,
and the obtained results revealed these

Figure 2.
The Final Model

@]

goodness-of-fit  statistics for the initial
model: NFI = .92, TLI = .94, CFI = .95,

RMSEA = .06, and y2/df = 2.11,
suggesting a satisfactory fit for the
baseline model.

In the model, significant pathways
were identified from teacher affective

support (p = .18, p <.01), enjoyment (f =
46, p < .01), and boredom (B = -.16, p <

.001) to motivation intensity.
Additionally, teacher affective support
could  positively  predict  motivation

intensity (3 = .21, p < .01) and inversely
boredom (B = -.39, p < .001). Also,
boredom inversely predicted enjoyment
(B = -.57, p < .001) (see Figure 2). In
addition, the mediation analyses revealed
that both enjoyment (95% CI = .32, .15, b
= .23, SE = 0.04) and boredom (95% CI
= 24, 12, b = .18, SE = 0.03)
significantly mediated the  connection
between teacher affective support and
motivation intensity.
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Conclusion

This research contributes to a deeper
understanding of the motivational and
affective factors that influence language
learning outcomes. The findings of this
research vyield practical implications for
EFL classes. Considering the significant
role of enjoyment as a constructive
emotion in the mechanism, teachers
should strive to create a positive and
enjoyable  classroom environment by
incorporating real-life topics and content
into their class activities and tasks and
providing frequent inspiration and praise
(Jiang & Dewaele, 2019). Further, to
mitigate  boredom, instructors  should
build a relaxed and pleasant atmosphere
between themselves and their learners
during L2 learning. For instance,
employing multimedia resources
efficienty and designing unique and
interesting classroom task and activities
are constructive ways to diminish L2
boredom. Based upon the findings,
offering courses boosting the awareness
and the dewvelopment of affective
behaviors, particularly in teacher training
departments, would be highly
advantageous

Though this study was the first
exploration into the potential effects of a
constellation  of  variables, including
teacher affective support, enjoyment, and
boredom, on motivation intensity, it
suffers from limitations. First, the study
subjects were all among college EFL

learners in Iran. Thus, any generalization
of the findings to other settings should be
done with caution. Second, the variables
were gauged through self-report data,
which are exposed to self-presentation
biases. Future research can adopt
multiple and different sources, measures,
and data gathering methods to minimize
the effect of subjectivity. Third, to have
more in-depth and exhaustive data, future
research can embrace evaluations from
external sources (e.g., peers and teachers)
besides the self-report scales.
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Figure 1
Hypothetical Model
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